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Teacher reflection has been conceptualized in diverse ways over the past few decades,

resulting in a wide range of definitions and theoretical perspectives. This study examines

the nature and core dimensions of teacher reflection using an interpretive approach and a
conceptual meta-synthesis strategy. Through a systematic review and a three-stage
thematic synthesis, 86 peer-reviewedsources published between 1983 and 2025 were
analyzed. The findings revealed a broad spectrum of definitions, conceptualizations, and
models of reflective practice. The analysis demonstrated that teacher reflection varies
considerably based on its underlying nature, intended purposes, levels and depth,
processes involved, educational contexts, degree of teacher agency, and theoretical

perspectives informing its conceptualization. Despite these differences, four core
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Reflection, Reflective Practice, dimensions consistently emerged across the literature: experiential analysis, critical

reappraisal, interaction and collaboration, and a commitment to professional

Definitions of Reflection,

Dimensions of Reflection, transformation. Furthermore, most reflective practice models emphasize four

Conceptual Meta-Synthesis. fundamental constructs: description, understanding, analysis, and transformation. By

proposing a comprehensive definition of teacher reflection and an integrative conceptual
framework for reflective practice, this study provides a foundation for developing

educational models, assessment instruments, and teacher education curricula.
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Extended Abstract
Introduction

Reflective practice is a cornerstone of teacher professional development. Over the past few
decades, it has evolved from an individual skill for examining experience into a
multidimensional, critical, and transformative approach in educational research. Early
perspectives conceptualized reflection primarily as a systematic cognitive process for
analyzing experience and improving instructional decisions. More recent scholarship has
expanded this view to encompass the examination of beliefs, values, assumptions,
professional identity, social interactions, and institutional structures. Consequently, reflection
is now understood as a dynamic, contextual, and collaborative process that promotes teacher
professional growth and transformation.

Despite the rapid expansion of research, the literature remains conceptually fragmented,
with substantial variation in the definitions, dimensions, and models of reflective practice.
Reflection has been interpreted as cognitive inquiry, a problem-solving process, a vehicle for
professional learning, and a means of critical and identity transformation. Although these
perspectives demonstrate the richness of the field, they have hindered the development of a
coherent conceptual understanding.

To address this gap, the present study employs a conceptual meta-synthesis to
systematically integrate the literature on teacher reflection. It identifies key definitions,
dimensions, and reflective practice models, and proposes a comprehensive definition and an
integrative conceptual framework to guide teacher education, professional development, and
future research.

Methodology

This qualitative study was conducted as part of the author's doctoral dissertation and aimed to
analyze the conceptual and structural nature of the definitions and the dimensions of reflective
practice in teaching. To achieve this objective, a conceptual meta-synthesis approach was
employed to systematically and interpretively integrate the findings of previous studies
(Sandelowski & Barroso, 2007).

Data were collected through a systematic search of both English- and Persian-language
literature in major academic databases, including ERIC, Scopus, Web of Science, ProQuest,
ScienceDirect, Taylor & Francis Online, SpringerLink, SID, Magiran, and Google Scholar.
The review covered publications from 1983, when Schon introduced the concept of reflective
practice, through 2025. The study selection process followed the PRISMA guidelines, and
after applying predefined inclusion and exclusion criteria, 86 sources were retained for the
final analysis. The data were analyzed using the thematic synthesis approach developed by
Thomas and Harden (2008).

Finding and Conclusion

The conceptual meta-synthesis addressed four research questions concerning the nature,
dimensions, models, and conceptualization of teacher reflection. In response to the first
research question, the findings revealed that the concept of reflection has evolved from a
cognitive, problem-solving process into a multidimensional, critical, collaborative, and
transformative construct. Early perspectives emphasized systematic thinking to analyze
experience, solve problems, improve decision-making, and enhance professional practice.
More recent scholarship has broadened this view to include the examination of beliefs, values,
professional identity, teacher agency, social and institutional contexts, collaborative
interactions, and transformative learning. Reflection is therefore understood not merely as the
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reconsideration of past experiences but as a dynamic process through which teachers
continuously reconstruct their professional knowledge, understanding, and practice.

Regarding the second research question, the analysis identified four core dimensions of
reflective practice: experiential analysis, critical reflection, professional interaction and
collaboration, and professional transformation. These dimensions suggest that reflection
begins with interpreting experience, develops through critical examination of assumptions and
values, expands through professional dialogue and collaboration, and ultimately leads to
changes in teacher knowledge, identity, instructional practices, and, potentially, educational
structures. Reflection is thus a continuous, contextual, and multi-layered process that
integrates individual and collective learning.

The third research question examined 28 reflective practice models. Although these models
differ in their stages, levels, and theoretical orientations, they share a common developmental
logic: experience, description and analysis, critical examination of beliefs, dialogue and
feedback, and the reconstruction of professional practice.

Finally, the synthesis identified seven shared characteristics of reflective practice across
the literature: its process-oriented, cyclical, contextual, and systematic nature; the critical
examination of beliefs and assumptions; professional interaction and collaboration; and
commitment to the transformation of professional knowledge, practice, and identity. Based on
these findings, teacher reflection is defined as a cyclical, critical, and contextual process
through which teachers systematically examine experiences, thoughts, actions, and their
underlying assumptions to reconstruct and transform their professional knowledge, identity,
and practice through both individual and collaborative inquiry.

The findings of this conceptual meta-synthesis demonstrate that, in contemporary
educational scholarship, teacher reflection has evolved beyond a cognitive process of
reconsidering experience into a multidimensional framework for professional development,
identity reconstruction, teacher agency, and collaborative learning. A comparative analysis of
the literature indicates that the differences between early and contemporary perspectives
reflect not merely theoretical disagreement but the gradual expansion of the concept through
the incorporation of individual, social, ethical, and institutional dimensions. Likewise, the
analysis of reflective practice models reveals that, despite their diverse theoretical
foundations, they share a common developmental pathway: beginning with the description of
experience, progressing through systematic analysis and critical reflection within
collaborative interactions, and culminating in the transformation of professional practice and
continuous learning.

Based on these findings, the proposed four-quadrant conceptual model, Teachers'
Reflective Practice Growth Pathways, provides an integrative and coherent representation of
this shared developmental logic. The model suggests that reflective growth depends not only
on deeper individual understanding but also on the simultaneous progression from individual
to collaborative reflection and from descriptive to critical and transformative reflection.
Influenced by professional experience, educational context, institutional support, and learning
opportunities, this progression may occur either incrementally or through transformative
shifts across the four quadrants. Thus, professional reflection develops not simply through
accumulated experience but through the dynamic interaction of teacher agency, collaborative
learning, and supportive institutional environments.

Overall, by synthesizing the definitions, dimensions, and models of reflective practice, this
study offers a comprehensive account of the nature and developmental trajectory of teacher
reflection. It provides a conceptual foundation for teacher education, professional
development, professional learning communities, and future research. Furthermore, the
proposed framework may inform the development of assessment instruments, educational
interventions, and teacher education models designed to foster reflective professional practice.
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